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I. INTRODUCTION 
 

Law professors who teach in schools of business (hereinafter referred to 
as “legal studies faculty”) have continually been forced to serve as advocates 
for their own presence in the business academy.1 This is despite the fact that 
white collar crime, ethical misconduct, and bankers run amuck have 
repeatedly filled the headlines of nation newspapers over the past decades. In 
response, courses in basic business law have been expanded to cover what is 
commonly called “the legal and ethical environment of business,” and 
scholars have conducted various surveys to keep a finger on the pulse of the 
business community in order to steer legal studies curricula toward 
relevance.2 However, this distinction has not resulted in the expansion of 
legal studies in business curricula. To the contrary, the AACSB and AICPA 
have repeatedly considered eliminating or scaling back legal studies from 
business and accounting curricula on a fairly regular basis before reassessing 
their position and reversing course.3 The purpose of this article is to add a 

                                                   
* J.D., M.B.A., Assistant Professor of Legal Studies, Galloway Endowed Professor of 
Business Administration, University of Louisiana at Lafayette. 
** Ph.D., Professor of Business, Systems, Analysis, & Technology, University of Louisiana at 
Lafayette. 
*** M.B.A., Instructor of Sales and Entrepreneurship, University of Louisiana at Lafayette. 
**** M.B.A., Instructor of Marketing, University of Louisiana at Lafayette. 
1 Robert A. Prentice, The Case for Educating Legally-Aware Accountants, 38 AM. BUS. L.J. 
597, 597 (2001); Gary A. Moore & Stephen E. Gillen, Managerial Competence in Law and 
the Business Law Curriculum: The Corporate Counsel Perspective, 23 AM. BUS. L.J. 351, 356 
(1985); William T. Elliott & Arthur Wolfe, The Need for Legal Education by Persons in 
Business, 19 AM. BUS. L.J., 153: 153-54 (1981); John D. Donnell, The Businessman and the 
Business Law Curriculum, 6 AM. BUS. L.J. 451, 451 (1968). 
2 John W. Yeargain & John R. Tanner, Alumni Perspectives on the Business Law Curriculum, 
9 J. LEGAL STUD. EDUC. 37, 37 (1990); George J. Siedel III et al., An Executive Appraisal of 
the Importance of Business Law, 22 AM. BUS. L.J. 249, 249 (1984). 
3 See Prentice, supra note 1, at 598 (discussing proposed 1993 changes in the business law 
portion of the CPA exam); Carol J. Miller & Susan J. Crain, Law-Based Degree Programs in 
Business and Their Departments: What’s in a Name? (A Comprehensive Study of 
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third decade of linear data as reaffirming testimony to business students’ 
continued need for more knowledge of the law. To this end, we survey 185 
of our university’s business alumni.  

The alumni surveyed were asked to rank their perceived utility of the 
undergraduate business law course(s) they completed. Then the respondents 
were asked to rate specific business law topics in terms of their usefulness in 
the business world and the frequency at which they are encountered. The 
results of the survey clearly show that many topics which are taught to 
business students become and remain critically important to those students 
after they move on to the ranks of alumni and business leaders. This article 
prefaces its results with a review of the history of legal studies in business 
schools and the previous surveys in this series which were conducted in 1990 
and 2004.  

 
II. A HISTORY OF BUSINESS LAW IN BUSINESS CURRICULA AND A 

REVIEW OF THE RELATED LITERATURE 
 

There is little doubt, in regards to business law curriculum, colleges of 
business and the faculty contained within the confines of their walls, have 
come a long way since the very first business law text, Casebook of Law and 
Business,4 written by William H. Spencer in 1939.  

The difficulty in adequately preparing a business student in the scope of 
business law was first articulated by John C. Teevan as he emphasized a 
growing insufficiency experienced by accounting students aiming to sit for 
the C.P.A. exam.5 The importance of law-study was then rehashed in 19386 
as James Dohr agreed with Mr. Teevan; the advancement of business law 
curricula would advance the profession of accounting. Three decades later, 
law-study in the field of “business law” was redefined by the Gordon Reports 
which called for a new type of course, “the legal framework of business.”7 
This proposal “would seek to give students an appreciation of the working 

                                                                                                                        
Undergraduate Law-Based Degrees in AACSB-Accredited Universities), 24 J. LEGAL STUD. 
EDUC. 235 (2007). 
4 William H. Spenver, Casebook of Law and Business (1939); see also John Kahn & Joseph J. 
Klein, Principles and Method in Commerical Education: A Textbook for Teachers, Students, 
and Businessmen (1926). But see John D. Donnell, Business Law Textbooks: A Retrospective 
Exploration, 22 AM. Bus. L.J., 265, 267-68 (1984) (discussing more fully the early business 
law texts, beginning with the Blackstone in 1765). 
5 John C. Teevan, C.P.A. Commercial Law Examinations, 229-33 (1936). 
6 James L. Dohr, Business-Law Training for Students of Accounting, 13 ACCT. REV. 77-78. 
(1938). 
7 Robert A. Gordon & James E. Howell, Higher Education for Business, EDUC. AM. 
BUSINESSMEN (1959) [hereinafter Gordon Report]; see also Jacob Weissman. The Role of Law 
in Education for Business, 33 J. BUS. 348 (1960). 
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and origins of legal institutions and the functions of the law as a system of 
social thought and social action… [and] might include topics such as the 
following: the background, importance, and role of law in our society; the 
legal system of the United States and its workings; private property and 
contract as basic concepts of a free enterprise system toward business and 
government.”8  

A question often considered by researchers in the 60’s was: “What is 
business law?”9 It was not so much a question of definition, but a question of 
inclusion. How much of the law actually pertained to business? This 
comprehensive view of business law was daunting, as educators packed more 
and more scope of law into curriculum. What was considered a new 
perspective to business law-study was a reduction in scope: to introduce 
business students to a more general introduction to the forms and procedures 
of the law. 

Law, then, was considered to be a system of social thought and social 
action that is thought to resolve social conflict and control social 
relationships essential to creating the “whole man” or comprehensively 
educated graduate.10 This idea was carried further into a belief that the term 
“business law” may mislead people into thinking that only businessmen find 
importance in law-study. However, it was argued that everyone is in 
‘business’ in some form or fashion; therefore, general law education could be 
essential to a well-functioning society. This belief was held so firmly that a 
call to action was set forth by the American Business Law Association 
requesting individual members work with their college’s administrators and 
curriculum chairmen to include and expand business law courses in an effort 
to not only benefit individuals, but society as a whole.11 

All of this leads us to a pivotal moment in business law curriculum 
development; by which, John D. Donnell compares the curriculum 
preferences of businessmen with the typical business law offerings.12 This 
notion was first alluded to in the Gordon Papers13 where Gordon and Howell 
write, “the experience and opinion of businessmen are relevant and worthy of 
consideration in evaluating and planning course content.” The result of this 
survey suggested that businessmen as well as business students would be 

                                                   
8 Gordon Report at 205; see also John W. Collins, Law in the Business Curriculum, 15 AM. 
BUS. L.J., 46-52 (1977). 
9 Miklos Nicolson & William Zelermyer, A New Approach to Business Law, 3 AM. BUS. L.J. 
352 (1965). 
10 Phillip J. Scarletta, Jr., The Pressing Need for the Expansion of the Business Law Program 
in our Schools and Colleges, 5 AM. BUS. L.J. 215 (1967). 
11 Id. 
12John D. Donnell, The Businessman and the Business Law Curriculum, 6 AM. BUS. L.J. 451 
(1968). 
13 Id. at 9. 
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hard-pressed to find value in business curriculum which did not review 
specific legal “rules.” Interestingly enough, the study did indicate that most 
areas of law were considered to fall under a “business law” heading – 
speaking towards the inclusivity of the subject being analyzed in this paper. 

In 1969, business law was further defined as “the study of the 
interaction of two open systems: the legal system and the collective 
individual system of particular firms.”14 Here, Dunfee agreed with previous 
opinion, general rules of business should be included in an introductory 
business law course; however, “the study of decision making within the 
context of potential legal ramifications should be developed.”15 As time 
persisted, the continual feeling of a ‘seamless web’ of material was evident 
amongst business law faculty. Professors struggled with the number of rules 
that encompassed the requisite material. Again, the mention of a business law 
‘framework’ was discussed – leading to a suggestion to incorporate legal 
jurisprudence into curricula.16 This incorporation of jurisprudence, though 
potentially important, should be assessed to determine whether it fits the 
needs of the students and the business community in an effort to benefit 
society at large.17 

Moving forward into the 80’s, business law curriculum was becoming 
increasingly “environmentalized,” that is separating into two different levels, 
basic and advanced, or Business Law I and II. This environmentalization 
shift led business law curriculum to become much more managerially 
focused which was ultimately the direction to which AACSB aimed for.18 
Advancing the subject curriculum further, AACSB required the “legal 
environment” of business be included as a common body of knowledge in 
business college curriculum. A survey conducted by Buchanan19 concluded 
that the AACSB’s recommendation of “legal environment” was gearing 
curriculum to include a great deal of regulatory and public law topics which 
was alluded to in Dunfee’s survey results mentioned above.20 

In 1984, Elliot Klayman and Kathleen Nesser published mention of a 
trend of educating students via the “legal environmentalist” approach which 

                                                   
14 Thomas W. Dunfee & C. Richard Decker, Need and Proposal: Specific Integration of 
Business Law into the Business School Curriculum, 7 AM. BUS. L.J. 277, 278 (1969). 
15 Id at 279. 
16 Bruce D. Fisher, A Role for Jurisprudence in the Business Law Curriculum, 15 AM. BUS. 
L.J. 38 (1977). 
17 Shah Mahmoud & Frampton Creighton, An Evaluation of Management Curricula in the 
American Association of Collegiate Schools of Business, 18 ACAD. MGMT. J. 407 (1975). 
18 Thomas W. Dunfee, et al., The Business Law Curriculum: Recent Change and Current 
Status, 18 AM. BUS. L.J., 59 (1980). 
19 Mark A. Buchanan, The Legal Environment Requirement: How is it Being Met?, 21 AM. 
BUS. L.J. 237 (1983). 
20 Thomas W. Dunfee, Need and Proposal: Specific Integration of Business Law into the 
Business School Curriculum, 7 AM. BUS. L.J. 277 (1969). 
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could be perceived as directly perpendicular to “legal traditionalist.” A 
syllabus was formulated and distributed to business graduates in an effort to 
test their perceived value in specific subjects. What resulted from the survey 
was the realization of a serious gap between legal studies education 
throughout the business school and the needs of the business person. These 
results presented opportunities for further studies similar to this one be 
carried out so that business law curriculum could progress towards further 
alignment with the needs of the business person.21 Additional studies 
concluded in recognizing similar trends towards “environmentalization” of 
business law curriculum where regulatory law ranks high on curriculum 
inclusion surveys.22 What began to be quite evident in the literature is the 
four approaches to designing business law curriculum: 

 
1. “Considerations of ‘what business people think they need to 

know’ about the law; 
2. Considerations of ‘what business school faculty colleagues 

believe we should be teaching’; 
3. Considerations of student interests and demands; and 
4. Considerations of what other institutions are teaching.”23 

 
What was missing was some plausible framework to rationalize the 

“legal environment of business.” What resulted in the literature was a 
recognition of eight relationships of a firm. These relationships, taught 
correctly, can portray to a student the interrelationships between business, 
society and the law.24   

 
  

                                                   
21 Elliot Klayman & Kathleen Nesser, Eliminating the Disparity Between the Business 
Person’s Needs and What is Taught in the Basic Business Law Course, 22 AM. BUS. L.J. 41 
(1984). 
22 Gary A. Moore & Stephen E. Gillen, Managerial Competence in Law and the Business Law 
Curriculum: The Corporate Counsel Perspective, 23 AM. BUS. L.J., 352 (1985); Harry T. 
Allan, Law as a Liberal Art Versus Law as a Professional Discipline: A False Dichotomy, 15 
AM. BUS. L.J. 61 (1977); Bruce K. Childers, Introductory Law Courses in a College of 
Business - A Change in Emphasis, 15 AM. BUS. L.J. 82 (1977); Joseph Frascona, Business Law 
Is Business Law, 15 AM. BUS. L.J. 9 (1977); David Davis, A Survey of Business Law 
Instruction in Two-Year College, 17 AM. BUS. L.J. 413 (1979); Moore & Gillen, supra note 1, 
at 352-53. 
23 Charles R. McGuire, Logic and the Law Curriculum: A Proposed Conceptual Framework 
for “The Legal Environment of Business,” 23 AM. BUS. L.J. 480 (1986). 
24 Id. 
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III. THE OBJECTIVES AND BENEFITS OF THE SURVEY 
 

First and foremost, this survey serves as continuity in a longitudinal 
study and a means of comparison with previous studies. Amid other work 
concerning business alumni outcomes, comparatively little attention has been 
given to the impact of business alumni’s study of the legal environment of 
business. This work represents the third survey of graduates from a large 
state university, using a substantially similar survey instrument, spanning 27 
years. The data reported herein builds on thousands of years of alumni work 
experience and introspection. The respondents have seen booms and busts in 
local industry, runs and crashes of the stock markets, and the continual push 
for success in their field. Their opinions of which legal studies are useful and 
which are soon forgotten should not be taken lightly by deans, course 
administrators, and instructors. 

Professors of legal studies must continually evaluate the needs of the 
market in order to emphasize the information and skills that their students 
will need to be successful in it. Business students in AACSB-accredited 
schools are, after all, only required to take one class in business law. This 
means that legal studies faculty are forced to use textbooks that condense 
incredibly complex and important topics such as contracts or business 
organizations into just one chapter. Furthermore, given the length of a typical 
college semester, a professor will rarely be able to cover every chapter in the 
textbook, so professors must be knowledgeable of market demands in order 
to make decisions on what material to cut from the course. 

Surveys also supplement assessment of learning in accordance with 
AACSB course assessment requirements. The first legal studies course, 
referred to as “The Legal Environment of Business” at the subject school and 
many others, is part of the AACSB “Common Body of Knowledge.” While 
alumni surveys cannot feasibly be conducted every semester, as many 
assurance of learning measures are required, one survey during every five-
year reaccreditation period is certainly within reach.  

 
IV. METHODOLOGY, DESIGN, AND ADMINISTRATION OF THE SURVEY 

 
The questionnaire essentially reproduces the Yeargain-Tanner study of 

1990 and the Tanner-Keaty study of 2004.25 The topics of those surveys, both 
published in the Journal of Legal Studies Education, were developed based 
on earlier studies by Donnell, Elliott and Wolfe, and Klaymann-Nesser.  

                                                   
25 John W. Yeargain & John R. Tanner, Alumni Perspectives on the Business Law Curriculum, 
9 J. LEGAL STUD. EDUC. 37 (1990); John Tanner et al., 21 J. LEGAL STUD. EDUC. 203 (2004).  
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These studies were chosen for conglomeration because each approached 
the validity of inclusion of law in business curricula from a slightly different 
perspective. In 1968, Donnell assessed the “usefulness” of business law 
topics as perceived by alumni.26 Years later, in 1981, Elliott and Wolfe more 
directly asked Chamber of Commerce members to rate the importance of 
topics law topics.27 The subsequent 1984 Klayman-Nesser study focused on 
the most frequently encountered business law tasks and asked respondents to 
determine the most frequently encountered topics.28 In this survey we aimed 
to answer the questions: “What are we teaching that is useful, and what is 
not?” and “What legal issues are being faced by our alumni once they reach 
the business world?” In doing so, we add to the line of literature that guides 
the adaptation of legal studies in business to the changing marketplace. The 
subjects of this iteration of the survey consisted of a random sample of 185 
business graduates from a regional southern university. Each was emailed a 
questionnaire with demographic inquiries, as well as questions about law that 
affects business in general, and then the usefulness of topics covered in their 
business law courses. Twenty-four topics which are commonly covered in 
the AACSB-required business law/legal environment of business course 
were presented for comment on their usefulness to alumni. Then, eighteen 
questions explored the prevalence of business situations in which legal 
acumen would be advantageous to the business graduate.  

 
V. FINDINGS 

 
Table 1A displays the demographic characteristics of the respondents’ 

companies. The vast majority, 87 percent, of the respondents work for 
nonmanufacturing firms. Only 5.5 percent of the respondents were self-
employed and 3.8 percent worked in retail sales, with a relatively even 
distribution across all other sectors represented in the survey. Almost 30 
percent of the respondents worked in companies with less than twenty 
employees, and the combined segments representing companies with less 
than 50 employees made up over 41 percent. Each segment of company size 
and revenue that was presented in the survey was represented by a substantial 
portion of respondents with 42 percent working for companies with more 
than ten million dollars in annual sales. This represents a 5 percent decrease 

                                                   
26 John D. Donnell, The Businessman and the Business Law Curriculum, 6 AM. BUS. L.J. 451 
(1968). 
27 William T. Elliott & Arthur Wolfe, The Need for Legal Education by Persons in Business, 
19 AM. BUS. L.J. 153: 153-54 (1981). 
28 Elliott Klayman & Kathleen Nesser, Eliminating the Disparity Between the Business 
Person’s Needs and What Is Taught in the Basic Business Law Course, 22 AM. BUS. L.J. 41 
(1984).  
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in the number of students working for large company since the same survey 
was presented by Tanner-Keaty in 2004 (hereinafter “Tanner II”).29 

Table 1B displays the personal characteristics of the respondents. More 
than 68 percent were males. Though the respondents in Tanner II were very 
evenly distributed among age segments, it is worthwhile to note that the 
respondents to this survey were weighted toward the younger segments. Very 
young graduates provided 10.4 percent of the data, with the 26-30 and 31-35 
age segments making up 13.1 percent and 11.5 percent respectively. The 
authors attribute this shift to the medium of the survey. Tanner II was sent as 
a university mailing through the United States Postal Service, while this 
survey was exclusively electronic. More than 42 percent of the respondents 
finished their degree with a major in management. However, significant 
number of accounting (19.6 percent) and finance (15.8 percent) graduates 
were also represented.  

 
Table 1A: Demographic Profile of Respondents’ Employer 

Manufacturing 13.1% 
Finance/Insurance/Real Estate 16.9% 
Retail Sales 3.8% 
Governmental 13.1% 
Self-Employed 5.5% 
Service Company 21.9% 
Other 
 

25.7% 

Number of Employees in Your Company  
  Less than 20 29.3% 
  21–50 11.9% 
  51–100 8.8% 
  101–250 7.7% 
  251–500 5.5% 
  501–1,000 7.7% 
  1,001–5,000 13.3% 
  5,001–10,000 4.4% 
  More than 10,000 11.6% 
  
Annual Employer Gross Revenue: Percent of 

Respondents 
  Less than $100,000 9.3% 
  $100,001–$500,000 9.9% 

  $500,001–$1 million 10.5% 

                                                   
29 John Tanner et al., 21 J. LEGAL STUD. EDUC. 203 (2004). 
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  $1 million–$5 million 18.0% 
  $5 million–$10 million 9.9% 
  More than $10 million 42.4% 

 
Although only 1.6 percent of respondents graduated in Business 

Systems, Analysis, & Technology, this is approximately double the 
percentage from Tanner II, which was conducted about three years after the 
major was created. The number of graduates working in their major field 
increased substantially, from 72.2 percent in Tanner II to 82.4 percent in this 
survey.  

Respondents were also asked to select all legal studies courses that they 
had taken during their undergraduate studies. In order to keep the survey 
instrument as close as possible to the Tanner II instrument, the authors 
ignored the complications caused by changes to course names over the 
decades. Ignoring the confusion that distorts the data between “Business Law 
I” and “Legal Environment in Business,” we see that over 70 percent of 
graduates took a second legal studies course, beyond what is required my 
AACSB.  

 
Table 1B: Demographic Profile of Respondents’ Personal 

Characteristics 

Age Categories:  
  20–25 10.4% 
  26–30 13.1% 
  31–35 11.5% 
  36–40 6.6% 
  41–45 8.2% 
  46–50 8.2% 
  51–55 7.7% 
  56–60 14.2% 
  Older than 60 20.2% 
 
Gender: 

 

  Male 68.7% 
  Female 
 
Major in College: 

31.3% 

  Management/Bus. Adm. 42.4% 
  Finance 15.8% 
  Bus. Systems, Analysis, & Technology 1.6% 
  Accounting 19.6% 
  Marketing 8.7% 
  Economics 2.2% 
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  Other 
 
# Years Since Graduation: 

9.8% 

  Less than 5 Years 17.9% 
  5–10 Years 13.6% 
  10–15 Years 11.4% 
  15–20 Years 5.4% 
  More than 20 Years 
 
Have a Job Related to Major? 

51.6% 

  Yes 82.4% 
  No 
 
Business Law Courses Taken:30 

17.6% 

  Legal Environment of Business31 12.1% 
  Business Law I 90.3% 
  Business Law II 51.8% 
  Insurance Law 6.6% 
  Employment Law 4.3% 
  Environmental Law 3.1% 
  Computer Law 0.8% 
 

 
In future surveys, better data could be obtained by categorizing legal 

studies courses as “first (mandatory) legal studies course,” “second/third 
general business law course,” and a list of specialized courses that are 
offered. Fewer than 7 percent of respondents took specialized legal studies 
courses in employment, environmental, or insurance law (which are offered 
sporadically).  

Respondents were asked about the usefulness of the topics covered in 
the legal studies course(s) they took while in college. Table 2 shows these 
results. When the two categories ‘‘very useful’’ and ‘‘somewhat useful’’ 
were combined, the results showed the following to be the top ten relevant 
topics: negotiable instrument law, 59.8 percent; partnership, LLC, et al law, 
52.8 percent; contract law, 47.6 percent; labor law and employment 
discrimination law, 47.3 percent each; insurance law, 44.9 percent; worker’s 
compensation law, 44.2 percent; agency and employment law, 43 percent; 

                                                   
30 These percentages do not total 100 percent because respondents were asked to select all 
courses they had taken and many take more than one course. 
31 The first legal studies course in the University of Louisiana – Lafayette College of Business 
has always been required of all majors. However, in 1985, the first required legal studies 
course, which was named “Business Law I,” was replaced by the new course “The Legal 
Environment of Business.” The second legal studies course kept the name ‘‘Business Law I,” 
and the third legal studies course became “Business Law II.” 
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creditor protection law, 34.4 percent; Internet and e-commerce law, 33.5 
percent. 
 

Table 2: Usefulness of Business Law Topics to Respondents in 
Their Jobs 

Business Law Topic 
Very/Somewhat 

Useful 
Not Sure How

Useful 

Not 
Useful at 

All 

History & Origin of Law 23.0% 44.2% 32.7% 

Constitutional Law 18.7% 48.2% 33.1% 

Court Procedures & Arbitration Law 23.6% 38.2% 38.2% 

Product Sales & Warranty Law 31.1% 37.8% 31.1% 

Product Liability Law 31.1% 37.8% 31.1% 

Property or Real Estate Law 31.9% 35.5% 32.5% 

Insurance Law 44.9% 37.1% 18.0% 

Contract Law 47.6% 29.2% 13.0% 

Negotiable Instruments Law 59.8% 25.0% 15.2% 

Workers’ Compensation Law 44.2% 38.2% 17.6% 

Labor Law 47.3% 34.5% 18.2% 

Agency & Employment Law 43.0% 35.8% 21.2% 

Employment Discrimination Law 47.3% 38.2% 14.5% 

Bankruptcy/Consumer Protection Law 26.7% 41.2% 32.1% 

Creditor Protection Law 34.4% 36.8% 28.8% 

Advertising/Deceptive Trade Practices Law 25.0% 43.3% 68.3% 

Import/Export Law 14.8% 34.0% 51.2% 

Trusts & Estate Planning Law 28.8% 35.0% 36.2% 

Antitrust Law 11.7% 47.2% 41.1% 

Trademark, Patent, or Copyright Laws 21.0% 42.6% 36.4% 

Partnership, Corporation, Limited Liability 
Company, or Limited Partnership Laws 

52.8% 26.4% 20.9% 

Internet & e-Commerce Law 33.5% 40.4% 26.1% 

Environmental Law 19.4% 43.8% 36.9% 

Professional Malpractice Law 19.0% 45.4% 35.6% 

 
These numbers show a significant drop in the “usefulness” of several 

topics over the past 13 years since Tanner II. For example, contract law fell 
precipitously from 85 percent to 47.6 percent. Exposure to worker’s 
compensation law was previously viewed as useful by 70.3 percent of 
respondents fell to only 44.9 percent. Of course, it is no surprise that Internet 
and e-commerce law has risen in importance. However, the data does show a 
general flattening of scores favoring the usefulness of one area of law over 
another. One theory is that business has become more ingrained with the 
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legal world over the last decade such that business graduates favor a general 
exposure to all legal topics over an emphasis in a few. 

This trend is particularly important to instructors of the first (AACSB-
required) legal course. Instructors of this course should take these results into 
consideration when choosing whether or not to deviate from the textbook, 
which often covers more subjects than there are class meetings in the 
semester for a twice-a-week class. Most legal studies instructors, whether 
tenured scholars or worldly adjuncts tend to lean heavily on the topics that 
they perceive to have the most importance. While this well-meaning strategy 
may produce a few students who are well-versed in a few areas of the law, 
this data shows that students need a cursory exposure to all areas of the law.  

 
Table 3: Frequency of Encounters with Business Law Transactions 

Type of Transaction 

 Percent of Respondents  

Frequently 
Encountered

 
 

Sometimes 
Encountered

Combined
Frequently 

& 
Sometimes Rarely Never 

Raising Capital, Making Loans, or Selling Securities 22.9% 23.6% 46.5% 23.6% 29.9% 

Internet or e-Commerce Legal Issues 27.6% 28.2% 55.8% 23.1% 21.2% 

Web Site Development 14.6% 24.8% 39.4% 24.8% 35.7% 

Bankruptcy/Collection Transactions 32.1% 21.8% 53.9% 19.9% 26.3% 

Governmental Inspections or Audits of Your 
Company 

23.6% 28.7% 52.3% 21.0% 26.8% 

Buyer/Seller/Distributor Contracts 28.7% 25.5% 54.2% 19.1% 26.8% 

Formation or Operation of Partnerships, Corporations, 
Limited Liability Companies, or Limited Partnerships

26.6% 25.3% 51.9% 18.4% 29.7% 

Arbitration Processes 19.7% 22.3% 42% 28.7% 29.3% 

Court Procedures Against or For Your Company 5.1% 14.1% 19.2% 28.8% 51.5% 

Handling Checks or Promissory Notes 34.6% 18.6% 53.2% 20.5% 26.3% 

Creating or Interpreting Contracts 37.6% 29.3% 66.9% 14.6% 18.5% 

Employee Legal Actions Against Your 
Company/Workers’ Compensation 

10.3% 19.2% 29.5% 19.9% 50.6% 

Leasing Real or Personal Property 18.5% 19.1% 37.6% 18.5% 43.9% 

Advertising/Marketing 32.5% 28.7% 61.2% 18.5% 20.4% 

Buying Insurance or Processing a Claim 22.3% 27.4% 49.7% 16.6% 33.8% 

Importing or Exporting Goods 5.1% 12.8% 17.9% 14.1% 67.9% 

Making Sure Your Company Complies with 
Environmental Regulations 

11.5% 21.8% 33.3% 23.1% 43.6% 

Retirement and Estate Planning 12.1% 24.8% 36.9% 19.1% 43.9% 
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The top eight most useful topics, as reported by respondents were 
traditional business law topics: negotiable instruments, 59.8 percent; 
partnership, corporation, limited liability company, or limited partnership, 52.8 
percent; contract law, 47.6 percent; employment discrimination and labor law, 
47.3 percent each; insurance law, 47.6 percent; worker’s compensation, 44.2 
percent; and agency and employment law, 43 percent. The topics that rated 
highest as frequently encountered were: creating or interpreting contract, 37.6 
percent; handling checks or promissory notes, 34.6 percent; 
advertising/marketing, 32.5 percent; bankruptcy/collection transactions, 32.1 
percent; tracts, buyer/seller/distributor contracts, 28.7 percent; internet or e-
commerce legal issues, 27.6 percent; formation or operation of partnerships, 
corporations, limited liability companies, or limited partnerships, 26.6 percent; 
governmental inspections or audits, 23.6 percent; raising capital/making 
loans/selling securities, 22.9 percent; and buying insurance or processing a 
claim, 22.3 percent.  

Following the Tanner II model, we suggest shifting the core of the first 
business law course to the topics encountered by more than 50 percent of the 
respondents on a “sometimes” or “frequent” basis. These topics, shown in 
Table 3, consist of: creating or interpreting contracts, 66.9 percent; 
advertising/marketing, 61.2 percent; internet or e-commerce legal issues, 55.8 
percent; buyer/seller/distributor contracts, 54.2 percent; bankruptcy/collections 
transactions, 53.9 percent; handling checks or promissory notes, 53.2 percent; 
and governmental inspections or audits, 52.3 percent.  

The results of this survey, just as in Tanner II in 2004, show that the 
introductory business law course offered to undergraduates should retract 
from the environmental and ethical focus of the generalized courses being 
taught in AASCB accredited school, in favor of coverage of Uniform 
Commercial Code Articles 2, 3, and 4.  

 
VI. LIMITATIONS OF THE STUDY AND DATA COLLECTION 

OBSTACLES 
 

The majority of graduates that were surveyed were from one school. 
Extensive efforts were made to produce a wider statistical pool so that the 
requirements of prevalent local industries would not skew the results.  

To that end, the authors contacted no less than 22 universities in the 
southeastern region of the United States. Requests were made through both 
the alumni offices and directly to the colleges and schools of business. Each 
and every request was turned down or outright ignored. To be clear, the 
authors reached out personally, as professors and researchers to colleagues at 
these universities. Contact was not merely through cold emails that could 
have gotten lost in cluttered inboxes, the authors spoke to anyone who would 
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take their calls and offered to send the survey out in any form, with any cover 
letter or email that the school required.  

For those colleges who responded or would speak with the authors on 
the phone, each cited the same reason for their unwillingness to send out the 
survey: the fear of “email burnout.” Alumni email lists have become sacred, 
protected assets that must only be used for exceptional purposes, lest the 
recipients become burnt out and unsubscribed, effectively severing ties with 
the college’s outreach and fundraising staff. Although this is certainly a valid 
concern, it poses a substantial roadblock to any researcher who seeks to 
obtain data from a university’s alumni.32 

Future research should devise a method of circumventing the alumni 
and outreach personnel who block access to the sources of data needed for 
in-depth study. This will allow a more complete statistical analysis to be 
completed that will adjust for regional variances. Future research should also 
compare the results of this study with previous studies mentioned in the 
literature. Furthermore, the sample was a simple random sample of 
graduates, and not a stratified sample. If the results had been stratified by 
decades or half-decades since graduation, significant statistical inferences 
may be drawn relevant to the types of legal knowledge that is relevant to 
alumni at different stages of their careers.  

The authors, of course, offer to share the data collected herein with any 
researcher who may find it useful. 

 
VII. CONCLUSION 

 
Professor Emeritus Anne Keaty closed the previous iteration of this 

survey in the Journal of Legal Studies in Business with her favorite quote: 
“Law is too important to be left to the lawyers.”33 In the 27 years since this 
study began, legal studies scholars have played a continuingly larger role in 
educating the businessmen and businesswomen of the nation with the 
knowledge necessary to flourish in the complex legal environment of 
business. The results of this study, and its predecessors, clearly indicate that 
the study of business law continues to form the foundation of a solid business 
education in America. 

 

                                                   
32 G. Clark & M. Higgitt, Geography and Lifelong Learning: A Report on a Survey of 
Geography Graduates, J. GEOGRAPHY HIGHER EDUC., 21(2): 199-213 (1997) (wherein two 
British institutions, conducting a similar survey to determine which courses had been of most 
value to their alumni, commented that the availability of a quality alumni list is key to 
successful study of educational outcomes).  
33 John Tanner et al., 21 J. LEGAL STUD. EDUC. 203, 224 (2004).  


